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online modality is a tedious yet simple task. In reality, this task does not have to be tedious and is not necessarily simple. Converting a course in counseling skills and techniques, for example, from the traditional classroom to a completely online classroom may raise multiple concerns for faculty instructors. How will counseling skills be modeled or demonstrated effectively by the instructor in a completely online setting? Will the virtual classroom provide adequate opportunities for counselors-in-training to roleplay their skills during mock counseling sessions? Is it possible to accurately assess a student's counseling skill development by utilizing asynchronous media, recorded video sessions, or through the lens of a Webcam? The answers to each of these questions are not clear (Scheuermann, 2010) . Though there are extensive tools available to enhance the online learning experience for faculty instructors and students, they serve no real purpose if the instructors are not aware of how to implement them effectively. Counseling faculty members have an ethical responsibility to accurately and responsibly assess their students' skill development to ensure that they will be prepared to enter the field and best serve a diversity of clients (Ivey, Ivey, & Zalaquett, 2010) . These considerations clearly indicate that converting a skills-based course, as opposed to a theory-based course, to the online setting, may require more intensive preparation and planning.
Converting a face-to-face course to the virtual modality involves careful examination of the course curriculum and clarification of course goals, objectives, and expected outcomes. The online course syllabus may include a revision of required assignments, assessments, and lesson plans. Each course objective should be matched with an appropriate, meaningful, and realistic assignment or assessment. Although the syllabus is a dynamic and changeable document, it must provide a clear overall direction for the course, and should be prepared and disseminated to students in advance of the start of the course (Thompson, 2007) . Online instructors must also focus their attention on designing engaging, studentfriendly, and diverse online lesson plans. Learning modules that are text-saturated or cluttered may confuse and discourage students. Therefore, clear and attractive presentation of each lesson will be crucial in optimally accommodating students' diverse learning styles. As part of the course conversion or new online course creation process, a series of training workshops for novice online instructors is recommended (Fish & Wickersham, 2009 ). The protocol presented below aims to provide faculty members with ample planning time and tools to prepare, design, and launch online courses that are not simply satisfactory, but outstanding.
Faculty Development Protocol
Preparing online instructors to design and deliver their first online courses can be accomplished through a series of training sessions, which will be outlined below. The protocol 
Navigating through the Online Course
The first session of the faculty development series aims to acquaint instructors with the appearance of the online course and to present them with a tutorial on the various tools that are accessible within the course shell (Cicco, 2013; Fish & Wickersham, 2009 ). This two-to three-hour intensive session will be delivered in a computer lab in the face-to-face modality and facilitated by a fellow faculty member who has already mastered the online instructional process or by a certified trainer or instructional technology specialist. During the first half of the session, the course management system utilized by the college or university will be described in detail. Each faculty member completing this module will be able to work on his/her own computer to view each of the course tools. The presenter and his/her assistants will be available to work with participants individually and to answer specific questions.
After the sections and tools of the online course shell have been discussed, participants will be asked to design a sample course homepage, utilizing colorful and customized text, an attractive course banner, and a welcome announcement.
The second half of the session will be devoted to smallgroup exercises, through which faculty will practice uploading, organizing, and posting documents for students to review. Additionally, faculty members will be asked to create a personal biographical sketch, assign hypothetical students to work groups, and create and post a sample assessment tool, such as a brief test or quiz. Lastly, participants will review students' performance and insert 
Learning-Styles Training
Numerous research studies document the benefits of accommodating students' learning styles during instruction This third phase of the module will be delivered in a fully online modality, to focus the participants' attention on a truly online learning environment, which may or may not respond to their own learning styles and preferences. The processes of syllabus revision, strategic lesson planning, and triangulated assessment will be highlighted during this course (Cicco, 2013) . At the conclusion of this third part of the protocol, successful participants will receive a certificate of completion, allowing them to teach online ARTICLE courses at their institution of higher education.
Tools for Relationship-Building
Faculty members and students in online courses have reported greater success and satisfaction when they were able to communicate with each other comfortably and frequently (Cicco, 2012) . 
Launching an Online Course
The fifth and final part of the faculty development protocol entails the actual design and delivery of a completely online course. The prior sessions provided the theoretical foundation, tools, and support for participants to arrive at this final and culminating stage of the faculty development series. Participating faculty instructors will be assigned to teach a completely online course within their respective academic departments and to launch it in the subsequent semester, which will allow them at least three months of planning and preparation time. As soon as the online course is assigned to a faculty member, a seasoned online faculty instructor will begin communicating with the participant as his/her mentor. During the planning stage, and throughout the duration of the course, the mentor will have access to the online course to provide a bi-weekly progress report with feedback on learning module strengths and areas in need of improvement. The mentor will be available for discussion, technical troubleshooting assistance, and overall support with the process of launching and delivering the online course. Faculty members will be encouraged to elicit student feedback regularly to monitor student performance and satisfaction.
After the close of the semester, the faculty instructor and mentor will meet to debrief and discuss the overall faculty and student performance outcomes and interpret feedback to determine whether significant changes need to be made for subsequent online courses. A brief report outlining the course's goals and outcomes will be and document the levels of improvement in the delivery of fully online courses (Erford, 2008; Wright, 2014) .
